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Our vision: .
Our ethos is:

To teach and nurture the children of our community is a privilege. ' .
Everyone is entitled to be the best they can be.

Our families and children are ambitious for themselves and supportive of one We will enable children to learn, challenge them to think hard and guide their
another in a way that simply defines ‘community’. growth as young people.

Our vision is for all our children to know that they are valued, can make a They are their own future, their family’s future, our future.
difference and can achieve great things through hard work and perseverance. Our children have differences, character and voices and we encourage this!




1. RE VISION STATEMENT

At Lozells, we believe that Religious Education has a significant role for the development of pupils’
spiritual, moral, social and cultural development. We aim to promote respect and open-mindedness
towards others with different faiths and beliefs and encourage pupils to develop their sense of identity
and belonging through self-awareness and reflection. We value all our pupils as the unique individuals
they are and endeavour to celebrate them through RE experiences, including Collective Worship,
assemblies and special days or ceremonies held throughout Britain.




2. BUILDING ON THE SCHOOL CURRICULUM DRIVERS

Healthy Advocates
Our children understand what it
means to be a healthy, fit and
happy both physically and
mentally and will value this;
taking positive action for
themselves and supporting their
peers with this.

Respectful Citizens

Our children have respect for
themselves and the voice,
thoughts, feelings and beliefs of
others; respecting the diversity our
wonderful world has. Our children
will gain an understanding of their
emotions and have skills to resolve
disagreements. Our children will be
responsible citizens and know how
to speak up against prejudice or
injustice.

Confident

Communicators

Our children communicate their
thoughts, ideas and opinions in a
clear and confident manner
through speech, writing and the
safe use of online platforms. Our
children are bold enough to say
what is fair, make mistakes and
unravel new learning through
discussion with their peers. Our
children understand how to listen
and facilitate a respectful space
for others to communicate also.

Aspirational Learners
Our children have self-belief and
high expectations of themselves;
setting goals and working hard to
achieve them both in school and
at home. Our children know that
mistakes = learning and
understand that learning should
be challenging. Our children are
passionate about life-long
learning and understand that
great achievement starts with
aiming high and believing we will.

Knowledgeable

Scholars

Our children have gained and
understood a range of important
foundational knowledge across all
subjects which they will be able
to build future learning upon. Our
children strive to learn more,
know more and put their
knowledge into practice. Our
children are curious about
sources of knowledge and
understand bias, perspective and
influence. Our children have
explored how knowledge has
changed the world and how great
inventions have come from a
place of expertise.

Successful Achievers
Our children understand the
learning process, reflect on their
own learning and are self-
motivated to learn more and
work to remember more. Our
children work hard to be the best
that they can be, have bold
ambitions and overcome
challenges through perseverance
and determination. Our children
take pride in their personal
accomplishments and celebrate
the achievements of their peers,

Disposition

Being temperate,
self-disciplined and
seeking
contentment

Avoiding excess, exercising
self-control, and caring for self
and others can enable one to
be content with what one has,
rather than striving for more.
Learning to be responsible for
ourselves —and the
importance of holding
ourselves in check even in

difficult situations.

Disposition

Being Fair and Just
Recognising that human beings
deserve to be treated equally,
and being prepared to take

action where this is not the case.

Disposition

Being imaginative

and exploratory
Developing the ability to look
at things differently, together
with the capacity to see the
promise and potential of the
individual and the world about
us.

Disposition

Participating and
being willing to
lead

Awareness of what one can

contribute to shared life,
together with a willingness to

be proactive in it.

Disposition

Being curious and
valuing knowledge

Valuing knowledge for its own

insights

sake. Humans foster enquiry into

Disposition

Being reflective

and self-critical
Being clear-sighted about our
own strengths and
weaknesses, right and wrong

actions.




3. MEETING THE AIMS OF THE NATIONAL CURRICULUM

“In order for all pupils to have equal access to high quality education in Religion and Worldviews, the subject must
be given adequate time and resources commensurate with the place of Religion and Worldviews as a core
component of the curriculum.”

Although there is not a National Curriculum for RE, all maintained schools must follow the National Curriculum requirements to teach a broad and
balanced curriculum, which includes RE. All maintained schools therefore have a statutory duty to teach RE.




4, INTENDED PROGRESSION THROUGH THE CURRICULUM

Learning
Dimersion/Hey Stage

By the end of Key Stage One pupils will be
ahle to:

By the erd of Key Stage Two pupils will be
abile ta:

By the end of Key Stage Three pupils willl be shle to:

Learning from Experience:
The general understanding of
the disposition Fram the

[pupils’ expanisnoes

Dervalop an understanding of the dispostion
mncaunbered in the context of their lives and
family Backgrounds. Thene i an awarensss
et thiss mawy be different to other pupils in
thair ol ass.

Fowr emcreriple Wi do we celshrate somes
peope. o Everts ey penr P

Urederitaned the disposition 2 ancountered in
the cantext af their sveryday experienoes and
devedap am understanding that this mey be
different to the experience of athers. Begin ta
axplore theae dmilarities and differanpes,

Far exompde: ey oo we commeymorate same
peopke and svents with athacs bn o

oy foithfgraun/hation?

Urderstamnd the dispositions in the contest of their
everpday experienoss and previous knowledge of the
disposition.

Far example: Wiat everds jn history hove shaped how
the waorid it docdoy?

Lesrning about Religiows
Traditions and Nor-Religious
Worldviews:

Thee acquiring af knosdedge
and understanding of Faiths
and seoular perspactives

Recall and recognise festures of belisf and
practics, in relaticn 5 hoe the dispositions
are ved out in people'sives.

oy emarenper Which birmes do the followers of
BT ramambar?

oy emarenper To undlerstand wiy ond Fow
Adustems: ferst dhaning Ramadan. To know whot
the feutive of Eid W Fitr cedetarates amd how
it i corhahirerte,

Describe and recognise ky bodiels and practices.
explore similantes and differences in what peapks
beliewe and how people | e (relgiously and non
relgiously].

Farexompke 2= ¥hat does (fecthvalobsernance of
AT} commemansder

Far exarmpke: To kearn about Hhe fourth pillor of ddam
[Fivbaah) o what this practios means fo AMusims
2h— Wihich stovies do the foowers of RT ok ane
wery impantoat o retel?

For evowaple: To wderstond the story of the Block
Stowe and bow it demonstrates resobwing algootes
wihh fabmeos.

Demonstrate an understanding af key teachings/aspects
of belief and practics in order taoexplain bow the
dispositions [religiows and secular] have an impact on
hivey peeople [ their lives

Fow eyl Liferteon folowvenaf R leom ot i the
histewneof thesir relgyicn ¥

Far exaryple: To undarstand bhe chory of iBvahim and
[sfwriced ong the impoct that secrifice has in the bves of
Mfuslime: foddme

Lessrning from Faith and Mon-
Religious Workdviews:

The oppartunity to respond
to the religious and secular
deas explared in their widest
SErEE

Begin ta remognise connections between
their sxperiences and thase of others. Bagin
o respand in the light of their e
XD,

oy exmtrenpeer Wy should | cfebnate everts

g newt veor 7

Recognise connections betwesn their
experiences and thase of athers, baing able to

reflact an similarities and dfferences
Far axompde: How oo | remember special
peopke, ploces and everts?

Sak questions ahout the beliek and practioes being
eplored. Consider the implications af their views,
bediesfs and actions in respanse to those being studied.
Far axampla: Wiat com | leem from historoal vents?

Lesrning to Discern: Enabling
a deepening, refectie
respanse ta the religious
traditions and seoular
peripectives presenbaed

Ask questions and begin bo form ther own
feelings and visws in response to what has
Breen aplored.

Fovr ewireniple Whhich events should [ By nof to
rermember?

Rasise quesstions in response and begin ta
evaluate paints of view, Bagin to develop a
criticy awsareness and reflect on what & being
presented.

Far exompde: Da [ ever ighore things Foggening
in the presant when celehrating dvngs fram e
oot

Dipress & visapoint in responss to what & being
examined. Evaluate diferent paints of view. Respond
rritically o belieks presented by rasbng guestions.

Far axample: Shawld | always be prodd of my post 7 How
Sl | respand o difficalt swents in the past?




. IMPLEMENTATION THROUGH BIRMINGHAM AGREED
SYLLABUS

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Creating Inclusion Identity and Belonging

Naming ceremonies

Being Thankful
Harvest
Thank you prayers

Specialness of humans

Being Modest and Listening to
Others

Jesus at the temple
Suleman (Solomon) and the ant

Our ability to listen, reason and
understand

Expressing Joy

Christmas — Angel Gabriel and
Shepherds

Being Fair and Just
The wisdom of King Solomon
Refugees

Quaswa the camel

Being Accountable and Living
with Integrity

The story of Jonah
The story of Zacchaeus

The story of Yunus (Jonah)

Being Courageous and Confident
David and Goliath
The story of Hamza

Courageous with illness

Being Loyal and Steadfast

Easter and Peter as a friend

Remembering Roots

The origins of the celebration of Eid
ul Fitr

Being Hopeful and Visionary

Hajj rituals

Being Curious and Valuing
Knowledge

Sacred scripture

Being Open, Honest and Truth
The story of Joseph

The story of King Mahendra’s
successor

Living by rules
Prayer — ritual cleansing (Wudu)
Tying the turban

The Torah, giving of the law, the purpose of
the commands (Mitzvah)

Jesus’ key teaching about the law
The Golden Rule

Shahadah and Salah

Responding to suffering
The story of Jairus’ daughter

The work of Birmingham City
Mission

The Prophet’s use of miracles

The work of Islamic Relief

Sharing and Being Generous

Creating Unity and Harmony
God as unifying Creator

The story of the Good Samaritan
Langar

Hajj and wearing lhram

Commonalities of human beings

Participating and Willing to Lead

Caring for Others, Animals and the
Environment

The Japji Sahib

The starfish on the beach story

Being Merciful and Forgiving
The Parable of the Prodigal Son

The parable of the unmerciful
servant

Being Attentive to the sacred as well
as the precious

The importance of quiet reflection

Being Reflective and Self Critical
The story of Zacchaeus
The story of the speck and the plank

Prophet Muhammad and influencing
others

Being Imaginative and Exploratory
The oneness of God

God in many forms

99 names of Allah

Imagery to describe God

Exploration

Appreciating Beauty
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Being Temperate, Self-Disciplined and
Seeking Contentment

The story of Cain and Abel
Fasting during Lent

Sawm- fasting during Ramadan

Christmas — the giving of presents

Prophet Isa

The importance of individual
participation

The story of the man in Madinah

Praising God

The story of Bilal and the call to
prayer

The Adhan

Sharing and Being Generous
The story of the rich fool
The story of Duni Chand
Zakah

Harvest

Caring for Others, Animals and the
Environment

Stewardship
5 precepts

Ahimsa

Creating Unity and Harmony
Story of the tower of Babel
Prayer

19 Day Feast

Participating and Willing to Lead

Worship

Being Fair and Just
The story of the Black Stone

Bandi Chhor Divas

Being Accountable and Living
with Integrity

Story of the temptation of Iblis
Story of Adam and Eve

A moral tale (The pudding like a
night on the sea)

Story of personal accountability

Remembering Roots

Pesach, Seder meal and Shabbat

Being Loyal and Steadfast
The instigation of Holy Communion

The role of Judas Iscariot

Being Open, Honest and Truth
The story of Naboth’s Vineyard
Exodus 20 and Psalm 139

The Story of the King’s three children

Being Attentive to the sacred as well
as the precious

The story of Elijah

Silent attentiveness

Being Courageous and Confident
Baisakhi
The story of Gideon

The work of the Street Pastors

Being Hopeful and Visionary
Martin Luther King

Altruism and practical action

Expressing Joy

Diwali — story and celebration

Being Thankful
Harvest

Naming ceremonies
Parents as a gift

Sacredness of cows

Being Reflective and Self Critical

Prince Siddhartha and the Four
Sights and Four Noble Truths

Meditation

Being Curious and Valuing
Knowledge

Prophecies concerning the birth
of Jesus

Holy Scriptures

Being Modest and Listening to
Others

The story of the wise and foolish
builders

Historic and contemporary faith
and behaviour stories

Salah

Creating Inclusion Identity and
Belonging

Clothes

Being Merciful and Forgiving

The story of the Unforgiving servant
Joseph and his brothers

The Easter story

Responding to suffering
Zakah
The Golden Rule

The Easter story

Living by rules
The Ten Commandments

Jesus summary of the 10
Commandments

Salah

Being Temperate, Self-Disciplined
and Seeking Contentment

The life of a historical person in
relation to their religious views

Being Imaginative and
Exploratory/Appreciating Beauty

Diversity and uniqueness of the
natural world

The Big Bang theory
Intelligent Design Theory

Creation Stories




Belief in God

Pilgrimage

Caring for Others, Animals and the
Environment

Marriage ceremonies

Sharing and Being Generous
The story of Mary and Martha
Early church sharing

Langar and Sewa

Volunteer work

Being Loyal and Steadfast

Charity work

Being Hopeful and Visionary
Advent and hope

Hudaybiyya and peace

Being Open, Honest and Truthful
The story of the Fib

Jesus’ teachings

Being Attentive to the sacred as
well as the precious

Quiet time

The ability to reason

Participating and Willing to Lead

Leadership and community
involvement

Being Modest and Listening to
Others

The story of Jesus washing disciples’
feet and contemporary foot washing

The Last Supper and explanation
Jesus’ humility

Prophet Isa’s (Jesus) ascension

Being Temperate, Self-Disciplined
and Seeking Contentment

Turning the other cheek

Jesus’ reaction to injustice
Practice of meditation

Accepting personal responsibility

Restraining from criticism of others

Being Accountable and Living with
Integrity

Story of Jesus and the woman

Robert Ingersoll — making others
happy

Treating cows as sacred

The story of Qarun

Being Thankful

By words, actions, worship and
money

Being Imaginative and Exploratory

Expressions in art and dance

Living by rules

Links between 10 Commandments and UK
law

Traditions and The Golden Rule

Importance of empathy, compassion, reason
and respect

Being Fair and Just
Persecution
The story of the woman at the well

Jesus’ teaching and example of treating
others fairly

The story of Prophet Daud (David)

Creating Unity and Harmony

Value of diversity and teachings
about respect

Friday Prayers

Creating Inclusion Identity and
Belonging

The importance of names and
titles

Remembering Roots
Remembrance Day
The story of Noah

Black Lives Matter

Being Courageous and Confident
Wearing the Kippah

The work of the Street Pastors
Baisakhi and Amrit

The story of Angulimala

Responding to suffering

Easter

Being Merciful and Forgiving
Easter

Forgiveness

Expressing Joy

Eid ul Fitr and Eid ul Adha

Appreciating Beauty

The Lord’s Prayer

Curious and Valuing Knowledge
The importance of Knowledge
Holy Scriptures

Belief in God

Being Reflective and Self Critical
The concept of salvation

Reincarnation and the concept of
Moksha




How the syllabus will be taught:

Learning from Experience C"} )
Learning Learning

. from
Learning about RTs and NRWVs* to Discern Experience

Learning from Faith and NRWVs* @ @
Learning to Discern.
Learning Learning
from Faith About RTs

& NRWVs gb &NRWVs
1. Learning from Experience

Effective Religious Education considers pupils’ experiences and backgrounds. Pupils come to Religious Education with a variety of divergent experiences including: those
from religious backgrounds, those with a background in organised non-religious worldviews, and those not identifying with either the religious or non-religious, the ‘nones’.
Each disposition is initially encountered by discovering what pupils know about the concept from their experiences. This way of exploring the disposition is particularly
inclusive as the full range of perspectives represented in the classroom can be harnessed. This dimension addresses the concern that pupils from a background not
identifying with the religious or non-religious, a ‘none’, may find it difficult to access religious content or established non-religious worldview content since they may not
perceive the relevance of it to their own lives. Some may have a personal ideology to which they adhere and on which they will want to reflect, but all will have relevant
experiences against which to examine their thinking. Learning from Experience is therefore a powerful and universal foundation from which to move on to explore the
other dimensions of the disposition.

2. Learning about Religious Traditions and Non-Religious Worldviews

In Birmingham, Religious Education is open, inclusive and represents diverse convictions in a fair and honest manner that is accessible to all. As pupils approach successive
Key Stages, they will have the opportunity to learn about a growing range of different religious traditions and non-religious worldviews, the balance and selection
recognising that Christianity is the predominant faith in the country.

Pupils will acquire knowledge of religious traditions and non-religious worldviews enabling an understanding of their own faith or established view and those of others.
Additionally, this knowledge will enable pupils to understand others around them as they encounter diverse communities, festivals and places of worship that are part of
the everyday life of this multifaith city. Such understanding feeds positively into Birmingham’s Community Cohesion Strategy. Crucially, ‘such knowledge enables pupils to
identify, challenge and resist radical views.”®

Pupils’ appreciation of the dispositions is enriched through explicit reference to religious and non-religious traditions. In this way, pupils will encounter a variety of
narratives, rituals, events and sacred texts, while gaining an understanding of why people act according to their beliefs and views in order to live well.
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Learning about the Religious Traditions and Non-Religious Worldviews
In this section, the second dimension of learning is explored through learning about:
Religious Traditions

The nine religious traditions identified as being those with the greatest number of adherents in Birmingham at the last census available at the time of writing are
represented in the syllabus. They are in alphabetical order:

Baha’i
Buddhism
Christianity
Hinduism
Islam
Jainism
Judaism
Rastafari
Sikhism.

Non-Religious Worldviews

The syllabus also exemplifies the dispositions through reference to a range of established non-religious worldviews. Regularly used examples, alphabetically listed, include:

Agnosticism
Atheism
Humanism

Secularism.




3. Learning from Faith and Non-Religious Worldviews

The life-enhancing expression of the disposition, is then explored in age-appropriate ways. In doing so, pupils will be supported as they reflect on their own practice
in the light of their experiences so that they can to learn to live well. In Religious Education character is developed through a growing acquisition of religious
knowledge and knowledge of non-religious worldviews. To develop as a whole person means to grow intellectually, emotionally and behaviourally; sometimes
referred to as developing cognitively, affectively and conatively.

4. Learning to Discern

In learning to critically interpret and evaluate the content that is presented, pupils will grow in their ability to discern. Pupils will be encouraged and challenged to

reflect and evaluate, to think critically about what they have learned. This will involve reflective and interpretative skills, as well as the ability for pupils to examine
themselves in the light of the information encountered. This embeds the notion of dimension three, learning from faith and Non-Religious Worldviews. Pupils will

have the opportunity to analyse a variety of narratives, rituals, events and sources of authority. In doing so, pupils will begin to understand that the interpretation
of these sources can be used both legitimately, or inaccurately, to support a particular point of view. They will learn how individual aspects may conflict with each

other. Pupils will also acknowledge that plurality exists in religious traditions and non-religious worldviews, which leads to divergence in practice.




The 24 Dispositions

Pupils’ learning in this syllabus is guided by encouraging 24 dispositions, values or facets of character. Taken together, the dispositions constitute a person’s spiritual and moral character.

Disposition

Universal (How the disposition is
understood by the general
population, including the non-
religious and those who don’t
identify with the religious or non-
religious.)

Religious

{How the disposition is
understood by people who
practice a faith)

Considerations

(How the disposition may be evaluated)

Universal (How the disposition is
understood by the general
population, including the non-
religious and those whe don't
identify with the religious or non-
religious.)

Religious

(How the disposition is
understood by people wha
practice a faith)

Considerations

(How the disposition may be evaluated)

1. Being imaginative and
exploratory

Developing the ability to look at
things differently, together with the
capacity to see the promise and
potential of the individual and the
world about us.

Seeking out where holiness and
signs of God may be found. Or
considering how to put your faith
into practice.

Are there times when it is not right to be imaginative and
exploratory?
Do people ever think in an unrealistic wishful way?

5. Caring for others,
animals and the
environment

Being aware of that which is arcund
us, recognising that others, animals
and the environment matter, and
having the will to do something about
them

Sensing that concern for other
peaple, animals and the planet,
beyond oneself is not a matter of
self-interest, but a divine duty laid
upon people.

When is compassion for others ever inappropriate?
Do people ever ignore their primary responsibilities? £.¢.
neglecting ane’s ovn children while supporting an orphan
abroad, or saving an animal at the expense of a human
being?

2. Appreciating beauty

Developing a deep sense of awe and
wonder for the world about us, and
an awareness of how people respond
toit.

Showing awareness that the world is
created and responding with respact
and reverenca. Humans respond to this
sense through their own works of
creative expression.

To what extent is beauty determined by cultural contexts?
What about when the beauty is superfidal? Can beauty be
determined by individuals themselves?

6. Sharing and being
generous

Considering the needs of others in
relation to our own. Desiring for
others to benefit from our resources
even when these are limited.

Itis because God gives freely that
peaple feel inspired to do

likevise. (Because God is generous,
peaple follow this loving example)

15 there ever a point when we should stop giving?
Eg giving o a drug addict or an alcoholic in a way that
worsens the addiction.

Being aware of a range of human
emotions, particularly happiness, and
being able to express joy and share it
with others, for example, in music, in
language, or via body language.

Finding joy through being aware of
blessings and gifts, and knowing
how precious each person is to God.
Responding to God individually, and
in community, through festivals,
miusic, dance etc

Are there times when it's appropriate to express sadness?
Do people ever find pleasure in the misfortune of others?

7. Responding to
suffering

Recognising the pain of self and
others, nurturing the will to help, and
maintzining one’s solidarity with and
empathy for others.

As the reality of suffering is part of
the human condition many
followers recognise God being
alongside them as they face it. Many
followers feel that God can
transform pain and suffering, giving
the strength that helps them, and
gets them through, 50 that they
learn from the process

Are there any circumstances when we can take

of athers toe much 1o heart? Do pecple ever respond to the
suffering of others in a way that has negative consequences
for their own friends and family? Is it possible to embrace
suffering for a perceived greater good, but one which is not
accepted by wider society?

4. Being thankful

Being conscious that individuals are
not selfsufficient but are dependent
upon others and the resources of the
natural world

Being aware of God's gifts in
creation and expressing gratitude,
growing an appreciative heart.

When is mere thankfulness insuffident? E.g. if we are just
glad for the good things we have and don't give any thought
to those without.

8. Being merciful and
forgiving

Acknowledging that our making
mistakes is a part of human life, and
allowing for the restoration of
relationships, even though it may be
costy.

The desire for reconciliation is often
accompanied by an awareness of
poweriessness to bring it about
Reconiliation needs divine initiative
and mercy, and a human response
of mercy and forgiveness of others.

Is there any offence that we should not forgive? Who has
the right to forgive? Are there occasions when being
merciful could lead o injustice not being challenged? Does
the promise of eternal forgiveness ever encourage bad
benaviour?

Disposition

Universal {How the disposition is
understood by the genaral
populstion, including the non-
religious and those whodon't
identify with the religious or non-
religious. |

[How the disposition is
understocd by people who
practice a faith)

Considerations

[How the disposition may be evaluated)

Disposition

Universal (How ths dispasition is
understoad by the genaral
pogulstion, including the nen-
religious and those whodon't
identify with the raligious or non-
religious.|

Religious

(How the dispositian is
understood by people wha
practice a faith)

Considerations

{How the disposition may be evaluated)

2. Being fair and just

Recognsing that human beings
deserve to be treated equally, and
being prepared to take action where
this & not the case.

Getting on with each other is based
an divine nations of faimess and
justice.

What do we do if we see that being 'fair and jusf’ comes into
conflict with what our tradition says? Do we ever demand
whart is owed to us, in & strict interpretation of equality and
justice, while ignoring all negative consequences far others?
Does fairness and justice ever require that some, who have
been historically disadvantaged, are subject to pasitive
diserimination? Should we recognise that, as society
changes, what we think of as fairness and justice nesds to

be constantly reviewed?

12 Being temperate, self-
disciplined and seeking
contentment

Avaiding excess, exerciing sell-
eantrol, and caring far self and others
ean enabli ane ta be cantent with
‘whiat e has, rather than striving for
more, Learning ta be respansible far
aurselves — and the importance of
hokding ourselves in check even in
difficult situations.

Embracng one's creumstances in
the kght of confidence and trust in
Gad, and recognising the need far
persanal change. This can be a
willngness fo sethatane's
situation is not simply 'a cuphali
fulf, but 'a cup thatruns aver

Are thers imes when We are ta Grusting i aur own
sufficiency and reject the generasity of athers, thus ghving
up on an appartunity far cultivating inclusion and
belanging? Is there a danger that aceeptanee of
elreumstances leads te injustices being perpetuated?
Withaut striving against difficult eircumstances, wauld we
have social progress? Are there times when passion and
action are called for?

Recognising authority and the needs
of shared life.

Human beings were created to live
in accordance with divine rules as
received by particukar faith
communities. Religious traditions
have codes about haw peagle
should live in obedience to these
divine laws. |gnaring thess laws is
seen as disobedience and seen bo
impair the relationship with the
divine.

Should we follaw the rules of a community even if they can
be shown to be wrong? What abaut times when the claims
of justice are stronger than the rules of the tradition? When
do laws challenge religious peaple? Do people ever apply
laws regardless of the cansequences? Is it possible for
peaple ta Fallow letter the of the law while ignaring the
spirit of the law? How can our conscience be informed by
teachings in sacred texts?

13. Being modest and
listening to others

Recogaising cur own dignity, and
waliing the warth and dignity of
athers, ta judge how much of 3
eantribution ta make, while avaiding
false humility an the one hand, and
baasthulness an the ather.

By developing attentiveness, putting
‘asile one's own wishes, and by
seeking b live in 3 way that pleases
God, it i passible to gain a sense of
one's true warth, and ta have
proper relationships with others. It
is also recognising that Ged may
speak through sayone who listens,
whoever they may be.

When s # not right 16 be moBest and listen o others? E.g. in
seeking to be modest, it is possible to bacame avery
submissive ta peophe wha are arguing aggressively, or
asserting & paint of view that i intalerant af your belisfs ar
is entremist, racist, sexist o hamophabic ete. s everyone ta
be modest, ar just same groups, e wamen, or children?
Who should be encouraged not to be modest? Can the
interpretation of some religious teachings and scriptures
encourage the ofa few over many.

11 Being accountable

and living with integrity

Being willing to be answerable to
onesaif and others for one's acfions.
Having integrity requires that ane
would shaays act in such a

respandible way even if ane wadld
not be held publicly ta account.

To Goed, everything is transparent
and no motives are hidden. Some
fallawers anticipate a future
judgment Far their actians, which
influsnees their behaviour in the
present.

Can there be times when cancern for sur own integrity i
greaster than our compassion? Do people ever prioritise their
s intagrity at the expense of that of thers? Can intagrity
be affected by fear of punishment, rather than pleasing
Ged?

14 Creating inclusion,
identity and belonging

Learning o appreciste athe
individuals, then exploring similarities
and differences, enables trus raspact
and understanding between different
groups. Deliberately excluding others

The warship of Ged it hath a
persanal and a cammunal activity
Many religicus people believe that
the whole of creation, human beings
and the natural world are

prevents each from ping
relatianships through which they ean
thaive.

and
interdependent and ha:

God's plan.

Are there times when we give prioeity to thase inside our
group, at the xpense of these outside? dre we ever guilty
of traating as‘outsiders’ hose who do not belong in our
group? Do we ever favaur pecple within aur awn religion,
natian ar ares st the xpense of athers?




Disposition

Universal {How the disposition is

understoed by the gensral
population, including the non-
religious and those whodon't

identify with the refigious or non-

religious. |

[How the disposition is
understood by people who
practice a faith)

Considerations

[How the disposition may be evaluated)

15. Creating unity and
harmony

Desiring good relationships and being

able to restare broken retationships,

a5 well a5 bridge-building and peace-

making in arder to achieve mare by
being together.

The impartance of geod
relstianships with God and athers
flows from the belief that all peaple
are created by Gad. They can be
achieved by becoming aware of the
divine presence in aneself, o even
aligning aneself with the divine
attributes within, as well as
recagnising God in others,

Are some relationships beyond repair? | recagniing this
sametimes an appropriate aption? Da we seek peace at the
expense of sddressing genuine concerms and grievances of
individuals? At what cast? Whe suffers? Canwe develap
uhity while still valuing difference? Can we make unity mare
impartant than individuality?

Disposition

Universal (How the dispasition is
understocd by the general
population, including the nan-
religious and thoze whodon't
identify with the religious or non-
religious.}

[How the disposition is
understood by people who
practice a faith)

Considerations

[How the disposition may be evaluated)

16. Participating and
being willing to lead

Mwareness of what one can
contribute to shared life, together

with a willingness to be prosctive in it

Standing before God, s squally-
created beings, implies a
relatinnship and respansibility for
the well-being of all.

Can some peaple be ton willing ts lead and participate at
the expense of those who are more madest and humble?
Daes the value of leadership and participation depend upon
the context? Are thers some comtests where it it not
honourable, .. within extremist and fundamen talist groups
and gangs?

19. Being hopeful and
visionary

20. Being courageous and
confident

Being hopeful, and having a visian of
the future should be based on some
realistic expectation, rather than upon
luck or chance.

Acting selflessly with a sommitment

to the good, and the well-being of
others. Acting in this way is not the
same as foolishness, or cowardice.

Hope is based an the promise
offered by God and God's power to
transform the world. it contrasts
sharply with the maad of despair,

Itis & caurage based upon

confidence in God, believing that
daing the right thing semetimes
migtters more than our reputation
and persanal welfare but trusting in
the safety of being inGod's hands,

na matter what may happen,

When is hape miplsced? Da people ever ambrace hape te
escape from reality?

Are there ever times when being seli—reflective and eritical
Is wiser than being courageous and confident?

17. Remembering roots

Recagniing how Ehe past can shape
the present and the future, itis a

reminder of human duties, obligations

and oppertunities.

Pecple of religious tradition are
shaped by the stories and practices
of their community, drawing from a
past that helps shape e in the
present and the futurs.

When shauld living in the present take priority aver
remembering the past? Are our memories ever unhelptully
selactive when thinking about the past and making choices
abaut the future?

21. Being curious and
valuing knowledse

Valing kncwdedge for its awn sake.
Humans fester snquiry into new
insiights.

Believing in a good creatian, the
pursuit of knowledge and the
fastering of curiosity tagether have
the opportunity to draw us deeper
into the fife of God.

Canone be so focused on sfudying, working, on one’s ovwn
career that one doss not have time or attention for the
needs of athers?

1B. Being loyal and
steadfast

Always being willing te offer people
support in good times and bad,
showing responsibility, integrity and
care.

Chaasing ta fallow God is trusting
that Giod's ways are right. This faith
should be held anta despite any
distractions, prablems or difficulties
one may face, including oppasition
fraum athers. This is & response ta
Gods enduring loyalty to us.

What happens when loyalty doesn't appear tobe rewarded?
When does loyalty ta another, or to a tradition, have to take
a back seat to justice? When you do samething that is
wrong, i it acceptable to give the exeuse that you wers
following orders?

22 Being open, honest
and truthful

ecognising the mherent valie of
others as separate individuals whao
should not be manipulated or
explaited. Acknowledging that
desiring truth and the well-being of
others requires openness and
integrity.

Being respansible to God, religious
peaple are called to an ethic of

truthfulness and honesty aca model
far how human beings are intanded
b relate ta each ather, and to God,

Are there ever times when concern for truthfulness is in
confict with compassion? Do people ever ‘tell the truth’to
anather in & way that is deliberately hurtful?

23. Being reflective and
|

Being clear-sighted shaut aur awn
strengths and weaknesses, right and
wrong actions.

To live before Goad is to be aware of
our strengths and weaknesses, and
todesire to change for the better.

Are thers times when being self-critical stops us fram
participating and being willing te lead? Can salf-criticism
undermine people’s selfconfidence resulting in inactivity?

Disposition

Universal (How the dizposition is
understood by the genaral
population, including the non-
religious and those whodon't
identify with the refigious or non-
religious.]

[Howe the disposition is
understood by people who
practice a faith)

Considerations

[How the disposition may be svaluated)

24. Being attentive to the
sacred, as well asthe

precious

In the midst of everyday e, having
the ability to observe and focus an
things that really matter, which one
would congider sacred of precious.
This is helped by making time for
reflection and by learning te be
mindful, Le_ elearly awars of the
present moment withaut being
elouded by a distracted or
presccupisd mind.

Being attentive to the spiribual part
of one's being. and living in 3 way
that constanfly recognises God's
presendcs in the world, This
awareness can be nurtired day by
day, through prayer and silent
meditation, through reading, singing
ar listening to sacred teachings, as
well & through the experience of
serving others selflessly and
engaging in creative activity.

Can this lead to a misunderstanding? When should silence
be ended and speaking begin again? Do peogle sver
concentrate ton much an the sacred and nat enough on
taking respansibility for the care of sthess?




6. DEVELOPING ENGLISH SPEAKING, READING AND WRITING

Pupils cannot produce good writing in RE unless they have knowledge to draw on. Pupils may have good literacy skills, but a good piece of descriptive
writing is not the same as a good piece of writing in RE. We need to make sure that the RE is explicitly taught and understood before we rush into
asking pupils to write about it.

If we want to develop literacy skills in RE, we should also provide opportunities for oracy. Pupils should listen to and participate in dialogue about
religion and world views as a precursor for writing. SATs exams in schools’ privilege writing, but this means that it is easy to forget that this is an
outcome rather than the process of learning.

If done well, RE makes an enormous contribution to pupils’ acquisition of language without losing any of its unique identity as a subject. Tier 3 (subject

specific) vocabulary in RE not only supports learning in RE, but also in wider literacy and cultural capital. RE often provides opportunities to explore

words and their complexity in order to understand religious concepts — e.g. incarnation, salvation, atonement. We should expect pupils to use these
words both in their speaking and writing.
Pupils can often surprise us in their depth of thought! The writing process provides pupils with the opportunity to express their thinking in response to

their learning. Sometimes the best answers are those that go off on a little bit of a tangent and reveal a philosophical or personal insight that a child

has had because of their learning in RE.




<. FQUALITY OF ACCESS AND EFFECTIVE SUPPORT FOR
CHILDREN WITH SEND

Teaching and learning

To make religious education lessons inclusive, teachers need to anticipate what barriers to taking part and learning particular activities, lessons or a series of lessons may
pose for pupils with particular SEN and/or disabilities. In planning, teachers need to consider ways of minimising or reducing those barriers so that all pupils can fully take
part and learn. In some activities, pupils with SEN and/or disabilities will be able to take part in the same way as their peers. In others, some modifications or adjustments
will need to be made to include everyone. For some activities, you may need to provide a ‘parallel’ activity for pupils with SEN and/or disabilities, so that they can work
towards the same lesson objectives as their peers, but in a different way.

Assessment When assessing pupils, you need to plan carefully to give pupils with SEN and/or disabilities every opportunity to demonstrate what they know and are able to
do, using alternative means where necessary.

Planning should identify: " which individuals/groups will receive support " where in the lesson pupils will need support " the type of support pupils should receive, and "
when pupils should be allowed to work independently. Effective scaffolds for pupils’ learning, allow them, increasingly, to work independently.

Additional adults: " are clear about the lesson objectives " know the sequence of the lesson " understand the lesson content " know how to break tasks into more
manageable chunks " are provided with key questions to encourage formative assessment, and " where appropriate, are familiar with any ICT used to support pupils.

Planning support: Support might include: " pre-tutoring important RE vocabulary, concepts and/or processes, where appropriate, and " preparing grids for recording
information, which can be helpful for some pupils.

Seating: Pupils’ seating and the main board position are planned for the shape of the room. Pupils can see and hear clearly, as necessary: " the teacher " each other, and "
the board/TV/screens. Seating allows for peer or adult support. There is room for pupils with mobility difficulties to obtain their own resources, equipment and materials.
Furniture is suitable. Consider the choice of chairs and desks, e.g. adjustable height tables, raised boards




3. ANALYSING THE IMPACT OF OUR CURRICULUM TO
INCLUDE ASSESSMENT

“Religious Education is important because, like every other subject, it provides a particular set of materials through which pupils come to understand important things
about the world and themselves. It is the idea and practices which have shaped and continue to shape our world. The business of religious education is an exploration of
the influence of religions and beliefs on individuals, culture, behaviour and national life.”

‘..the provider prepares learners for life in modern Britain by: equipping them to be responsible, respectful, active citizens who contribute positively to society;
developing their understanding of fundamental British values; developing their understanding and appreciation of diversity; celebrating what we have in common and
promoting respect for the different protected characteristics as defined in law.’

Assessment

Purpose

The primary purpose of assessment is to improve pupils’ learning and teachers’ teaching. In the case of Religious Education, a holistic approach is taken to the assessment
of pupils’ learning and development through not only assessing pupils’ knowledge, understanding and skills but also their personal development and growth in response to

what is learned. DfE’s document ‘Religious education in English Schools: Non-statutory guidance’, issued in 2010 but still current at the time of writing, makes it clear that:

e ‘learning in Religious Education must have both continuity and progression’ and include ‘clear statements about expected standards and assessment
arrangements’.

Methodology

Assessment in Religious Education generates information which must be used by both teachers and pupils in order to be most effective in developing through the
dispositions and dimensions of learning. Assessment is best achieved through a well-planned, formative approach to an assessment process, which is ongoing, meaningful,
manageable and focused on improving pupils’ learning and development. Through this formative approach, teachers provide assessment tasks to elicit knowledge, skills
and/or understanding from pupils. This approach also needs to consider assessing the application of understanding, personal response and evaluation through:

e The Dispositions

In this syllabus the dispositions are crucial. These are the first consideration when assessing a pupil’s progress. The required dispositions are introduced gradually in a
pupil’s first few years in school and re-visited through a spiral curriculum within and across phases.
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o Dimensions of Learning

In both primary education and secondary education, the four dimensions of learning are encountered for every disposition. At each phase, the key questions for each
dimension of learning form the framework through which pupils’ understanding, knowledge and responses can be assessed:

e Learning from Experience

Assessment, in the case of this syllabus, begins with finding out about what pupils already know by activating prior knowledge/learning perhaps through discussion or mind-
mapping knowledge as a starting point.

e Learning About Religious Traditions and Non-Religious Worldviews

Within this dimension a pupil’s knowledge and understanding of religious and non-religious content is assessed. Pupils will encounter a variety of religious and non-religious
worldviews through narratives, rituals, events and sources of authority. Their understanding of this material can be assessed in line with the key questions for Learning
About Religious Traditions at an appropriate level.

e Learning from Faith and Non-Religious Worldviews

When assessing pupils against the Key Questions there needs to be some consideration to, and assessment of, how pupils think, feel, and respond in the light of what is
being taught. Assessment will vary according to pupils’ ages and abilities but should make use of a range of strategies including, observation, oral and written evidence. This
guidance is flexible enough to enable schools to identify strategies to meet their own needs.

e Learning to Discern

Within this dimension a pupil’s ability to reflect, evaluate and to critically interpret will be explored. This area will be assessed through pupils’ responses to various religious
and non-religious material

Pupil Book Studies

Pupil book studies are carried out once every term. These are evidence-led evaluation of long-term learning through precise and structured conversations with children.

Pupil Book Study aims to help subject leaders and school leaders answer these three questions:
1. What impact is your CURRICULUM having? What effect is the curriculum architecture having?
2. Does teaching support LONG-TERM LEARNING? Is the evidence-led practice really being deployed at a classroom level, or is it superficial?
3. Do tasks enable pupils to THINK HARD and CREATE LONG-TERM MEMORY? How impactful are tasks, and do they help pupils to think hard and generate learning?

Pupil book studies enable children to demonstrate what they have learnt and use new vocabulary associated with the topic being studied.
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9. TEACHER CPD AND SUBJECT DEVELOPMENT PRIORITIES

Priorities Actions

1. Develop teacher subject knowledge of the new agreed Staff inset Autumn Term — refresher on dispositions and
Birmingham syllabus — content and teaching approaches. explanation of changes and new language used within syllabus.

2. Develop specific knowledge organisers, knowledge notes and | As the new syllabus is released work collaboratively with
quizzes to ensure clarity of learning and opportunities for recall | teachers to create KO, KN and quizzes. Implementing science of
and assessment. cognition.

3. Develop Pupil Book study approach to assessment in line with | Autumn term — PBS 1.

the whole school approach. )
Spring Term — PBS 2.

Summer Term — PBS 3.




